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The United States is the only major world power which does not require

the student to learn to communicate with at least one other linguistically

different culture. Realizing that monolingualiem limits one's perspective

on the world, those who have developed this guide believe that it is the

responsibility of the schools to provide programs of study which enable the

student to become fluent in a language other than his own. Further, they

believe that a study of the Latin language is invaluable in providing the

student with an understanding of the roots of that civilization and language

which has had a major influence on his own.
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RELATLN3 EDUCATIONAL GOALS

Each disci2line in the school curriculum contributes to the fulfillment

of the long-range goals of education. In other words, the total curriculum

is interdisciplinary in character. The Policies and Programs Handbook mfor

tie ::tats of Maryland outlines these long-range goals as follows:

1. Develop academic competences.

2. Acquire and use the basic skills.

3. Develop economic and vocational competence:.

4. Develop and maintain sound mental and physical health.

S. Be an effective citizen.

6. Be an effective family member.

7. Use leisure time wisely.

8. Appreciate other cultures.

9. Develop aesthetic values.

10. Develop moral, ethical, and spiritual values.

11. Respond intelligently to a changing environment.

*Policies and programs! Public Secondary Education in Maryland, Maryland

State Department of Education, Maryland School Bulletin, Vol. XXXIX, Number 3,

April, 1963.



30PLE OF FOREIGN LANGUAGE SfUDY*

Foreign language study should:

1. Provide for active participation in language, a form of cultural behaving

which permits the student to communicate with another linguistic society,

thus breaking him out of his monolingual world. 1*

2. Promote in the student an understanding of how a linguistically different

society behaves and-thinks, enabling him to see that his own patterns of

behavior and thought are not the only ones or necessarily the best.

3. Embrace the stutf of all facets of the foreign culture, including com-

paring and contrasting of the customs, creative endeavors, and institu-

tions of the foreign culture with those in the student's own country,

thus deepening the student's understanding of his own cultural and

personal values.

1. Sensitise the student to the plurality of cultures within his own society

as well as in the world at large, and lead him to value this linguistic

and cultural diversity.

c% Provide the student with understandings about the nature of language,

how it functions, and its roots in a particular culture.

6. Give the student better control over his own language by comparing

selected phonological, morphological, syntactical, and lexical patterns

with those in the foreign language.

7. Open up to the student new areas of interest and enjoyment.

8. Open up to the student wider vocational opportunities in such areas as

business,' industry, military or government service:, and the professions.

* References - Birkmeier, Emma. "Modern Languages," Encyclopedia of Educational
Research. New York: Macmillan Company; 1960, p. 861-386. Forel anguage:
A Guide to Curriculum Development. Delaware Department of Public nstruction,
197713.7-37W

**Phis requires long term study, beginning before the middle grades.



9. Equip the student for more meaningful travel.

10. Involve the student in activities which lead him to ever increasing

levels of maturity in reasoning processes, creative expression, satis-

faction of curiosity, exercise of personal reffumnsihility, and tolerance

of differences in attitudes.
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LOMMI6TRATIVE CONSIDERAITON5 FOR Pr:JGRAMS IN FOREIGN LLNGJAGES IN THE

MIDDLE GRADES

by should foreign languages be
offered in the middle grades?

The studert should have the opportunity to.

1. begin or continue developing language

skills and mrl-4-3 a case study of a

society

2. relate linguistically a.c1 culturally

with children of a foreign culture,

learning that both may participate

in similar activities and share sim-

ilar interests and life goals.

3. understand that another culture may

have certain different cultural pat-

terns which can be contrasted with

his own, thus gaining a greater per-

spective on hi- own culture and value

system.

4. acquire a new coding system for another

real language. It is characteristic

of children of this age that they make

up their own languages.

K. develop greater awareness and appre-

ciation of the different cultural and

linguistic groups who are a part of

his own community and nation.

6. strengthen his command of the English

lguage through the study of a foreign

language.



Arhich languages should be offered? Languages which are offered in the high

school should be scheduled in the middle

grades. This gives each student the oppor-

tunity to pursue his chosen language until

he gains competency in it.

Who should study foreign language? Foreign language programs at any level

should be open to all students.

What kinds of programs should be The curriculum ir foreign languages ahould
offered?

be varied to meet the needs and abilities

of all students. Content must exploit the

natural interests of students at this age,

and be organized in a continuous program

which is a part of the total foreign lang-

uage curriculum of the school(s). This

foreign language curriculum should include

exploratory experiences which can be incor-

porated into other areas of the curriculum

(language arts, art, social studies, science,

etc.). Durihg the study of an area of

Latin American social studies, for ex:Anil°,

the student should have some exposure to

the Spanish language. These i,ypee, of

experiences can occur throughout the elemen-

tary and middle grades.
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How much time should be devoted to
foreign languages?

A mirimum exposure of 30 minutes per day

is recommended for younger students, and

to KK minutes per day is recommended

for other students.

How much subject matter shcild be In order for all students :o have a com-
covered?

.!hat happens to the student in
grade 9?

prehensive program which includes cultural

enrichment activities as well as mastery

of the basic skills, it is recommended

that the minimum program for the middle

grades approximate what is usueuly con-

Eidered Level I and part of Level II.*

In the last analysis, however, each school

system must determine the appropriate

amount of content for its students. In

self-pacing programs the content covered

will vary according to the needs and

abilities of the i.,dividual learner.

Ifhe is fortunate enough to enter a senior

high school with a continuous progress

' program in foreign languages, he will most

probably enter Level II at whatever point

he htb reached in his study. In a more

traditional program, he will wither begin

*See Appendix for chart of skills and competencies in Levels I and II.



Level II or be placed in an off-level

section. It is important that he not be

placed either with students who are beginning

their study of F foreign language in the

senior high school or study its who have had

a one-year exposure to foreign languages.

What kinds of scheduling patterns 1. rhe conventional time block
exist for foreign language pro-

grams? 2. Modular scheduling

3. Flexible scheduling as organized daily

or weekly by a team of teachers responsible

for various disciplines and a certain number

of student&

dhat kinds of foreign language All of tLe scheduling patterns described

programs fit these scheduling
patterns? above allow for individualizing of instruc-

tion depending upon the human and material

resources available. All lend themselves

to large group instruction, small group

interactions, and supervised independent

work sessions. The following is an example

of how one 5-minute block of time can he

organized in terms of the three types of

grouping just described:

21 minutes - Presentations by teacher and
students to large group.

20 minutes - Supervised independent work
period in which students receive help on



'hat are the characteristics of a
;Tod foreign language program in
the middle grades?

individual problems, practice language
skills with various media or work on
enrichment activities.

10 minutes - interaction ses-
sions with student leaders, native speak-
ing aide, and teacher.

Several of the activities described above

may be going on simultaneously and in any

order.

A good program in foreign languages (for

the middle grades):

- is based on a written curriculum which

specifies the performance objectives

sought but allows for flexibility in

attaining them through unit planning and

,lankketerdiscirlinary approach.Y,
- permits each student to have successful

learning experiences in the foreign

language.

- provides the student with maximum active

involvement in the foreign language and

the foreign culture.

- uses a variety of multi-sensory materials

which imnerse the student in the language

and culture.

- is based on a wide range of audiovisual

materials and equipment to innure maxi-

mum individualization.
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4

- provides the student with experiences

in the foreign language beyond the

classroom.

- provides maximum articulation with the

elementary snd senior high school programs.

- it open to all students.

provides daily exposure to the foreign

language.



CAARAC:1:':ISMCS OF Mt, LEA.TIER 'ill .1-DOLF GRADES*

At this age, i.e., 10-M years, a chili grows in uneven, though constant

Ltages :r he irogresres toward maturity. An h result students 8t this stage

eyldhit a very wide rtrge of social and emotional attitudes, achievements,

and personal interests. Despite this variation, however, there are certain

characteristics which appear to be common to many middle school learners and

which distinguish them from other age groups.

The middle school learner as a person:

- often behaves inconsistently End erratically as he moves from dependent

to independent status.

- is often self-conscicus and physically awkward.

- constantly seeks the approval of his peers and wants to be noticed.

- toads to be idealistic anal concerned about social justice.

- has a tendency to be restless and talkative, wanting to get things

done in a hurry.

- has r short intereet span. ,

rhe student as a learner of language:

- enjoys a multi-skill approach to learning end likes varied activity.

- likes role-playing, singing, ani games but also shows interest in

developing and demonstrating more formal skills such as writing.

- learns vocabulFry more quickly than at an earlier age but is less

able to imitate sounds and intonation and to produce them accurately.

- has a great desire for factual knowledge.

- wants to know what he is learning and why and to be Eware of his own

progress.

*Adapted from "sequence of Growth and instruction in the EleNlentary Cchools,"
California Journal of Elementary Education Vol. XYX, No. 2, pp. 108-120,Mer.ovem's1W17



- 1-nguLge -ion , as a thought process than as E spontaneous- skill.

- is develops n; problem-solvin4 skills and in ;.airy processes along with

the alility to think.

- tends to coml.:,rtmentalize wh; t he has learned, dividing one type of

structure, inflectlons or skill from another.

has a tendency to translate for clarification and security.

- tries to alter sentence patterns and to :;ive his statements a stamp

of originality instead of accenting them at face vnlue.

In addition, FOMP students tt age 12-14:

- ',how -Nrked growth in rnPlytical powers.

- are able to organize their learning.

- demonstrate addei versatility in the uses of word order for emphasis,

shades of meaning, and implication.

- show increasing interest in lznguage as languave; i.e., semantics,

morpholory, syntax, etc.



T:TIESTED CUR RI it FORE:Z x.A3F.c.

I! :HE MIEDLE GRADE`.

:!oit lr. to he :,trez,sed in the foreign langua,T. !rogram for the middle

Krb4et, r re Lt.rred (") in the chart below. the other goals pre not to be

igrored, however, but are to be touched upon when appropriate. The major

thrust of the program throughout is the experiencing of another culture through

it,, language. The content of the curriculum focuses on those areas of exper-

ience in daily living which are common to children of the middle grades in

the American and foreign cultures. It also focuses on the foreign environment

in which these experiences take plece--its geography, art, music, folklore,

dances, etc. An interdisciplinary a; roach, therefore, is particularly appro-

priate for the development of each unit theme.

Overall Goals of the Program

*1. Active use of the foreign language: listening, speaking, reading,

and writing.

*2. Experiences in how a linguistically different society behaves and

thinks.

*3. A deeper understanding of American life through compPrison and con-

trest with the foreigr culture.

*4. A greater sensitivity with regard to the plurality of cultures within

American society and the world.

*4. A better understanding of the nature of lfln4 7uage, how it functions

and its roots in e Particular culture.

Greater control over one's own language.

*7. Broadened interests, knowledge, and erjoyment.

P. Wider opportunities within one's chosen vocation.



9. Preparation for meaningful travel.

Increasing levels of maturity in reasoning processes, creative

expression, satisfaction of curiosity, exercise of personal respon-

sibility, and tolerance for others.



,urriculum Comronents

the total foreign language curriculum, in light of the foregoing goals,

should be hav,d on a systems: tic development of the following curriculum com-

ponents:

- - Key ideas: cultural, cross- cultural, linguistic

-- Listening comprehension

-- Speaking (including pronunciations intonation, and stress)

- - Reading

-- Vocabulary

-- Personal development and enrichment

These components are broadened and deepened through successive curric-

ulum units so that language skills, information, and cross-cultural under-

stpndings are constantly presented, reviewed, and combined with new learnings

in these areas.

Broad theme

To achieve maximum integration vnd progressive development of the com-

ponents described above, the total foreign language curriculum of the middle

grades can be organized around a broad theme which allows for the systematic

development of fundamental skills in the foreign language through a search

for cultural knowledge and understanding. The follJwing are a few suggested

broad themes:

- A Voyage into Time: The Roman dorld

- English for our Friends from Abroad (ESOL)

- Two ;hada: The Spanish-Speaking World and Ours (bilingual education)



- French-Lpeaking dorld: You Lre There

- Life in the lermbn-Lipeaking dorld

Othr'r pocsihle broad themes may be decided upon involving other subject-

matter areas such as social studies: for example, "Central America - Ite

People and Its Language."

Sources of Content for Curriculum Units

4ithin the brood curriculum theme chosen for the riddle school foreign

language progri,m, specific curriculum units can be developed which lead the

child to identify more and more with the language and the culture of the for-

eiL71 tociety. Listed below ore a number of possible content sources from

which specific curriculum units apiropriate for the middle school student may

he organized:

- Courtesy pf,tterns

- Family living

- Friendships

- Daily activities (the school, marketing, eating, telephoning, etc.)

- Historical and leographical setting

- Clothing

- Holijays und recreation

- Leisure time activities

- Travel and vacations

- Transportation

- Creative endeavors (Ex. - art, crafts, folklore, songs, dance, poetry)

- Clubs and group activities

- Careers

- Influence of the culture in American life, including the local community



Specific unit themes are drawn from these broad content areas and

developed through the curriculum components. It is cmceivable that one

unit theme will draw from a number of the broad areas and will develop

each of the components. This tyre of unit provides maximum opportunity

for a truly interdisciplinary and integrated curriculum. A unit theme

such ar ":that it is like to attend school in Germany," lends itself to

incorporating interdisciplinary experiences from broas such as: customs,

kinds of school: an! curriculum, class schedules, music., art, games and

rportb, personal relationships, holidays, dress, school buildings, and

classrooms.

In the next section, the writers present steps in developin74 a unit

of work which is interdirciplintry in nature. rhey hope that this unit

will be helpful.



CONSTRUCTING A UNIT OF STUDY FOP THE NIDDLE SCHOOL

7"urpose of this section

The purpose of the following section is to help the teacher build the

curriculum. The section presents a framework for a unit of study which has

bb its component parts: key ideas, cmcepte, performance objectives with

assessment tests, and tasks. Vo attempt has been made to develop each com-

ponent fully, but instead to explain how to develop each component and to

give en7.-gh specific examples within each ore to guide a teacher desiring

to plan in this manner.

Different organizational patterns :or instruction are possible.

orzanization of the following sample tit around performance objectives has

been chosen because of the flexibility which it affords Cke teacher and the

student. In a situation in which the class moves together unit by unit, or

in en individual continuous progress program, the student know: what is

expected of him at the outset. His goals are clear. Jith rich resources

provided in the classroom, highly motivated students can arrive at their

own performiance objectives with less direct help from the teacher than in

tlif conventional lock -step organizational pattern in which the student learns

th goals of his study in e day-by-day fashion.

Because the teacher has organized the total unit for implementation

before its actual use, he is not burdened with preparing lesson plans on a

daily or weekly basis. He can, therefore, devote more of his energies to

helping students manage their own learning. Such an organizational pattern

also lends itself more easily to evaluation, not only at the end of the unit

but also in minimal steps along the way. Each student is then assured of

some feeling of success and progress. This Also makes accountability easier

since evaluation is built in as an ongoing process.



The student is involved in large group work, small group work, and

inrlependent study as he attacks his learning tasks.

L Note of Caution

The members of the Curriculum Committee for this guide do not believe

in rigidit, in any type of organizational planning. Advance planning does

not preclude the ri,lition of learning activities by the teacher and by the

student during or at the beAnn4ov of the study suggested here. In fact

this built-in flexibility is encouraged.
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CONST2?UCfr.:r1 I U1;IT STUDY

112: Chnosin,, a Unit Theme

Consideratir)ns for Choice
of Theme

dill the chosen theme frr the unit:

. increase or broaden the number

of situf.tinnJ in which the stu-

dent can perform actively in

the foreign culture?

. extend the stnient's control

over the four fundamental skills

in the foreign language?

. increase the btudent's know-

ledge of the foreign culture

and of his owr, culture?

. involve him in P variety of

learning activities?

. incorporate the use of a vari-

ety of materials and audiovi-

sual equii ment?

. lend itself to interdisciplin-

ary activitiss?

Application

Theme: :Thopying, Cooking, Dining a
la frangaise

This theme war chosen from a continuing

program in a textbook but was reworded

to broaden its linguistic and cultural

base. Materials are drawn from other

sources in addition to the text. (Single

texts are, in most instances, lirited.)



-7,13 Steting the Overall Purpose of the ilnit of Study

Pfter choosing : theme, the over-

all lurrone of .hn unit bhould be

stated briefly.

:;hopping, Cooking, Uining H la frangist,

Overall Purpose

The purpose of this unit is to provide

experiences where the student can ectively

participate in shopping, cooking, and eat-

ing situetions within the context of the

French culture. It should also help him

to become sensitive to different customs

and values, and in turn, to become more

aware of his own.
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STEP Selecting Key Ideas, Lirfruistic and Cultural

Definition of lev Ideas

Key ideas are the substance or the

elected Examples of Key Ideas
from this Unit

essence of learning experiences which 1. Language is culture. Foreign words have

remains with the student long after

the skills and facts which develop

them have faded. Key ideas synthesize

learning, giving it wholenesF and

meaning. Without them, learning is

disconnected and may seem trivial tc

the learner.

The key idea: nhosen for a curriculum,

unit also provide the basis for ;,he

choice of objectives and content.

The search for key ideas under the

skillful guidance of the teacher

assures the learner of experiences

in discovery.

English connotations to the learner

unlese presented in their own particular

cultural context. "Un cafe" to a French-

man is not a cup of instant coffeel

2. Shopping in France is usually a daily

affair although the "supermarchin is

growing in popularity. For the three

commodities which must be just right,

however -- bread, wine, and meat -- the

::each housewife shops at specialty

shops.

3. Frenchmen love to eat. If the budget

is to be cut, food is the last item to

go.

4. The daughter is often expected to help

with planning, purchasing, and preparing

food.

S. Food preparation is considered a fine

art, consuming much time. The French

chef has gained an international repu-

tation. the French are not overly fond

of canned goods or TV dinners.
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6. The table setting is different in France.

Forks and spoons are placed with tines

of the fork and bowl of the spoon facing

down rather than up. The spoon is placed

horizontally above the plate.

7. The Frenchman serves his food in a series

of courses, each on its own separate

plate, so that the taste of each course

can be savored without interference from

the other foods.

8. It is not considered poor table runners

to put one's forearms on the table in

France.

9. The Frenchman raises food to the mouth

with the fork held in the left hand

when cutting food with the knife.

10. Meal time is conversation time for the

whole family.

11. Ordinarily the Frenchman takes two hours

for lunch (noon to 2 p.m.). This is

his main meal of the day.

12. nuildiry! vocabulary in context referring

to food, shopping, and eating, in addi-

tion to Ilse of new structural items

(orthographi.cal changing verbs and object

pronouns) increases the student's control

over language.



:;TEP F0711: C'r.00sing Concepts

Definition of "Concept"

Concepts about culture and language

re expressed through the medium of

words and phrases. The latter sire

the building blocks necessary for

the understanding of key ideas.

One's concepts about culture and

Cultural:

. la cuisine francaiLE (French cooking')

. specialty shops

. le franc (monettry wit)

. cordon bleu (gourmet cooking)

. lb cuisine (kitchen)

. the French refri,;:erator

language are derived from experi- . French table setting

encing or observing those predict -

:hie ways of behaving known ac pat-

terns of langu-;70 rrd patterns of

culture. The conceIt of the term

nirect object rronoun" has both

fimilErities and differences in

English and French. These must be

made clear. L phrase such as "la

cuisine franvice" carries with it

certain concerts about French cook-

ing, shopiihg, and ezting patterns

which must be experienced and

observed in order to be understood

and fully appreciated.

2ctterna of culture may also include

vlue judgments. Thus the phrase

. inners at table

. Conversation at table

:.elected Vocabulary Items:

. le superarch4 (supermarket)

. l'epicier (grocery store,
grocer)

. la. boulengerie, le boulanger (bekerys
baker)

. la boucherie, le boucher (butcher shop,
butcher)

. acheter (to buy)

. la soupe a l'oignon (onion soup)

. les cetelettes de mouton (lamb chops)

. sauce Uarnaise (one special sauce)

. la salade (salEd)

. le pain (bread)

. le fromage (cheese)

. les fruits (fruit)

. le vin (wine)

. l'entr4e (main course)
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"la cuirine francaise" may auto-

mntically mean "excellent cook-

ing, superb food."

..elected Structural Items:

. orthographi cal changing

verbs - "tcheter" family

use of %rendre" in present tense with

food

. use of rhrtEe "aller prendre" with food

. use and position of object pronouns in

following phrases: le voila, la voila,

les voila.

. imperatives: donnez-moi, donnez-nolis



TEP FIVE: driting Performance Objectives

Characteristics of a

Performance Objective

1. It describes the action the learners

will be expected to perform at the

end of a particular unit (or year's

work) .

2. It btater the conditions under

which the student will be expected

to perform and limitations, if any,

and the degree of rroficiency re-

quired.

3. It serves as a ouide to the stu-

dent in his work.

4. It will be tested at the close

of the unit with students in

situations different from those

activities where they origindly

learned to perform varilur actions.

Preferably, the student will be

tested on his performance of ezoh

objective in three different situ-

ations.

&ample Performance Objectives
for this Unit

P.O. 1

Given the materials, tools, and directions

for in-class and out-of-class learning

activities, the student, by the end of

this unit should he able to:

. demonstrate his understanding of a

minimum of six customs or patterns of

shopping, cooking, and eating in France

which differ from his own.

Assessment flasks (to be given 3t end of unit)

1. Use six cartoons which depict customs

or patterns of shopping, cooking, and

eating in France and in the United states.

draw a star (*) by those which are French

and a circle (0) by those which are

typical of our country.

2. Pretend that you are visiting in a

French home. 4rite in. English no more

than one page on what you would say to

a member 02 the family about what you

have learned about likenesses and dif-

ferences in their living comp red with

that of your own family. Be sure to

include at least six likenesses or dif-

ferences regarding customs.
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3. From the list below select three French

words which hare contextual meanings

which are different from their English

equivalents and explain what there dif-

ferences are.

le vin

la cuisine

le pain

le dejeuner

llentrge

le beurre

P.O. 2

.demonstrates that he comprehends aurally

the basic French conversations and read-

ings in the unit bgn

(1) following directions and commands given

him by the teacher; (2) matching French

statements iven orally with visuals or

English equivalents; (3) listening to a

conversation in French and answering questions

in writing (in English or French) about its

meaning.

Assessment Tasks (to be i.7iven at end of unit)

1. In the classroom there are many objects

and drowinT, which you have learned to

identify and talk about in French in

this unit. Your teacher will ask you in

French to point to ten of these objects.
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2. On tape there are five complete

sentences in French which you have worked

with during this study. You are to lis-

ten to each statement one time and then

write the English equivalent in the

spaces provided. Stop your machine after

each statement to give you time to write.

1.

2.

3.

4.

5.

3. Your teacher and the native-speaking aide

will present a conversation in front of

the class dealing with our study. Listen

carefully to their presentation and the

questions which they will ask about it.

Answer their questions in English. If

you wish to try your hand at French answers,

fine! You do not have to give complete

sentences.

1.

2.

3.

4.

5.



P.O. 3

. demonstrates his ability to use orally the

vocabultry and structures in this unit

about shopping, cooking, and eating in the

following types of conversational situations:

asking and answering questions; role-playing;

identifying objects in the classrooms in

complete sentences.

Assessment Tasks

1. On the table there are five objects whose

names you have letrned. You are to identify

each object in complete sentences. If you

wish to add other comments in French about

them, fine! You are expected to identify

all five objects correctly.

2. You are to take the native speaking eide

on a tour of the classroom, asking for

what you wish and passing the "time of

day" with her. She will, be the shopkeeper

at each stop. Your tour is to last no

more than five minutes. The aide will

record a comment about your performance

on your evaluation sheet.

3. On tape #31, there are five questions in

French. Space has been left on the tape

for you to answer each of these questions
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in complete sentences in French. You

are expected to have a minimum of four

correct answers. You may listen to the

qunctions and practice your answers before

recording them.

P.O. 1$

. Read aloud in French with acceptable pro-

nunciation and inonation recombinations

of basic readings which use the same

Vocabulary and structures in this unit.

Assessment Tasks

1. Below is a reading exercise about shopping.

Read it over several times to yourself,

then to the aide. Be sure that you prac-

tice reading it in thought groups, with

attention to pronunciation and intonation.

The aide will record a comment on your

evaluation sheet about your performance.

peadinK

Marie vs ce me tin la boulengerie acheter

du pain pour le d4jeuner et le diner. En

route elle rencontre son amie Jeanne qui

asire prendre un coca-cola au cvfe. Riles

vont au cafe de la Paix, prennent un cocs-

cola, et puis continuent a marcher ensemble

vers is boulangerie.

2. Below is a list of ten words and phrases

which you have learned. Read them over



to yourself silently and then reed them

to the aide.

1. Cordon bleu

2. l'Spicerie

3. aller prendre du cafe

L. voila le fromage

5. Voulez-vous prendre du chocolat?

6. 4uand prenez-vous le petit dejeuner7

7. Je prends le diner a huit heures.

Donnez-moi le beurre, s'il vous

plaft.

9. Robert parle Dvec ses parents

pendant le repas.

10. Denise prepare la salade pour la

famine.

3. nelow is a conversation in French. Choose

a classmate and prepare to read the two

different roles to the teacher. She will

comment on your performance. You may

change the names if you wish.

Au Restaurant

Masan: 4u 'est-ce to prends, Robert?

Robert: Je prends de la soupe a l'oignon,

une salade, une atelette de mouton,

des porires (rites, un verre de lait,

et aprJs, un dessert. Pal un faim

de loupl

Masan: Tu as bon app6tit aujourd'hui. Gerionl



P.O, 5

. Aditional .Damples of Performance

Objectives

Read silently in French recombined materials

based on the vocabulary and structures in

this unit, and demonstrate his reeding com-

prehension by

(1) anzeering questions

(2) summarizing leaning

(3) retelling the story 1,n his own words

Assessment Tasks

Space does not permit inclusion of assess-

ment tasks for this objective.

P.O. 6

. Demonstrate his ability to use in writing

what he has learned to spy in this unit by:

(1) taking dictation

(2) writing from memory

(3) answering questions

(4) aekinF: questions

(5) completing sentences from given cues

(6) completing paragraphs, and dialogues,

from given cues

P.O. 7

Use all of the following verb forms with

a minimum of 90 percent accuracy in the

affirmative, negative, end interrogative
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in rpeskin PnA uriting Activities: the

present tense of "prendre", "aller prendre,

acheter".

. Use all of the following phrases appro-

priately and correctly in complete sen-

tences: "le voile", "la voile" "les voile";

"Donnez-moi"; "Oonnez-nous."

P.O. 8

. Identify or produce the sound "u" in a

given number of spoken and written French

words with a minimum of 90 percent accuracy.

F.O. 9

. Accept responsibility for his own work as

evidenced by use of time, scheduling work,

attitudes, initiative, an4 progress. Both

the teacher and the student will evaluate

this important area of his work.

P.O. 10

. choose fr).ii a variety optional tasks

for additional reinforcement snd enrich-

ment. These optional tasks will increase

the student's ability to handle the pre-

ceding performance objectives.
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Dnfthl tion of IA fask: A task is e clearly defined letrrd ng activity, one

small step in n continuum of learning activities. Each task in a learntne

continuum shoull build towsrd those skills and understandings which enable

the student to demonstrate and evaluate his competency in terms of performance

objectives. :le c.)ntinuum can be interpreted as the equivalent of the daily

lesson plans of the teacher. In the context of this organizational structure,

however, the student has the plan in which his responsibilities are clearly

delineated.

Each task murt:

. explain to the student what he is to do

. indicate when he can bepn

. indicate facilities and resources available for the task

. deL.cribe any limitations in the activity

. include an assessment task to indicate to the student how

well he has performed

If the student does not perform at the level of expectation, he is

recycled into the same activity or into another one which will help him

reach the desired level of proficiency. Often, three tests are prepared

for each task for use by those who ray need recycling.

If the tasks are clearly stated, many students will accomplish them

Athout much direct teacher assistance. dhen they have completed one task

successfully, they can proceed directly to the next task, or to another

one in the continuum for which they feel prepared, or to an optional task.



banple Tasks For This Unit

the perforilance objectives for each task are listed in both the teacher and

the student sections. It is suggested that the teacher reed the student

section for each task before reading the teacher section.

Teacher Tasks I Student Tasks

1. Introduction to the Unit Task #1

. Refer to P.O.'s 1 thru 10, Studen-t Ob ective: To find out the theme

paves 29-36. of the unit, its purpose, what it is all

. Provoke interest and provide an about, and what is to be learned from it.

overview of what is to be Task: Participate in the large-group ses-

accomplished. sion directed by your teacher. If necessary,

(a) set E small table in the reread the performance objectives for the

French manner and ask stu-
1

unit which will be given to you.

dents to comment on dif- ! fask Assessment: .Trite a short statement

ferences anti similarities of no nore than eae-half page of what you

with table settings in expect to learn from this unit. Your teacher

their own homes. will read your statement, comment on it, and

(b) lead grour in general dis- place it in your folder to help you evaluate

cussion about their role

in family customs of

shopping, cooking, and

etting.

(c) find out what the students

know about French cultural

patterns of shopping, cook-

ing, and erting.

your progress at the end of the unit.

P.O.'s 1 thru 10.
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(d) end the disTassion with this

cluestion: "If you were a French

girl or boy, how wonli you shop,

cook, anl eat?" This question

leads directly into the then!

of the unit: "shopping, cooking,.

and eatin7 zi la francaise."

(e) give an overview of the ILait

Lnd distribute the performance 1

objectives ''or it. DiSCUES

the objectives with the group

and tell them how their daily

work will help then to achieve
1

these objectives.

(f) read students' statements to

determine effectiveness of

the introductory presentation

and adjust plz-np ac ingly.

2. Developing Listening Skills

Refer to P.O. 2 also (1) (3) (7)

Task #2

ptudent Objectives: To recognize the

(9) (10) - Pages 29,32,35 And 36. Vollowing when you hear them said in French

(a) Prepare and assemble the nec-

essary audio-visual materiels

and equipment for this, task:

. pictwes

. transparencies/overhead

plastic vegetables

Qn a short dialogue:

. Four types of soup

. Four types of vegetables

. The verb "prendre" used with fools

ail!: Participate in the large-group ses-

ision where your teacher will demonstrate



. tue-recordings/tape

recorder or cassette

. Language Master Cards/

Law:eget:aster

(b) Prepare and tare a ten-item

listening comprehension test.

Two other versions of the

test should also be prepared

for those students who will

have to be recycled through

the material.

(c) In a large-group demonstra-

tion session, teech the

meaning of the following

items in the context of a

short dialogue:

. Four types of soup

. Four types of vegetables

. The verb "prendre" used

with foods.

(d) Provide additional individual

practice for those students

who need it (with the Lang-

uage Master, for instance).

(e) Evalnate the students' grasp

of meaning on a ten-item

listening comprehension test

and drill the meaning of the items listed

above. At the end of the large-group

session you may want to take the listening

comprehension test right away. If you feel

that you need more praetice, however, you

may join one of the smaligrcupr-working

with the teacher or an aide, or you may

drill yourself on the Language Master using

cards Al through A10.

Task Assessment: .6/hen you are ready to be

tested, ask the teacher, aide, or a student

who has completed the task successfully to

check your competency. You will be asked

to point to pictures of the object when you

hear them. Since this is basic material,

you must reach 100 percent encuracy on this

listening test. Record your score for this

test on your evaluation sheet with the date.

If you ..ere not successful on your first try,

practice sone more, and try Test #2... Go

on to Task #3 or work on the following

optional task. P.O. 2 also (1) (3) (7)

(9) (10)

Optional task 111: Read the Xerox copy of

the newspaper article (0-1) describing the

training needed to become a famous French

chef. Write four statements about the



involving the matchinj of article and place your paper in your folder

visual and oral items. the for your teacher to read.

criterion for the test ill 90 P.O. 1 and 10

ercent accuracy.

(f) Provide additional help and

practice for those students

who do not. reach the spec-

ified criterion. se- evaluate

these students by means of

comprehension Tests 2 and/or

3.

(g) Have pictures ard cassettes

ready for those students who

complete Cask in almost

immedirately and choose to go

on to nack #3 rather than do

the following optional tasks.

(h) Provide optional enrichment

tasks for those students who

Fre successful on their first!

try at the /stesswnt Task.

3. pevelopirq, Speaking Skills Task #3

Refer to P.O. 3 also (1) (2) (7) Student Objectives: To be able to name the

(9) (10) - Pages 29, 30, 35, 36. following items orally in French from pictures

(a) Prepare rid ar5eihle the with pronunciation and fluency acceptable to

necessary audio-visual the teacher or teacher aide:

materials and equipment for ! Four types of soup



thiL task:

. pictures

. trsnsi.arencies/overhead

. tare:,/tae recorder

. css...etter/cassette

recorder

(h) Prepare a ten-item speaking

test whi.7h involves the

identification of a series

of pictures. For those stu-

lents who must be retested,

the order in which the pic-

tures is shown must be

changed.

(c) Ina lz.rge :medium- group

drill session, teach the

pronunciation of the follow-

ing items in the context of

a short dialogue:

. Four types of soup

. Four tires of ve,;etable

. the verb "prendre"

used with foods.

(d) Provide additional practice

for those students who need

it: a small-group drill ses

sion or individual practice

with a cassette.

. Four types of vegetable

. ale verb "prendre used with foods

Task: Participate in a group drill session

where ou will practice the items listed

above in a short dialogue. At the end of

this session, you may want to take the test

on this material right away. If you feel

that you need more practice, however, you

may join one of the small drill groups con-

ducted by the teacher or teacher aide, or

you may choose to practice independently

using the pictures in your textbook (Page 48)

and a cassette (#3-q)

:ask Assessment: When you are ready to be

tested, ask the teacher or the teacher aide

to check your competency. Since this is

basic meterisl for speaking, in French, you

must reach 90 percent accuracy in naming the

items from pictures. Your pronunciation and

fluency in French must be at least "acceptable":

i.e., a minimum score of 2 on a 0-5 scale.

Record your scores for the test on your

evaluation sheet with the date. If you were

not successful on your first try, practice

some more with the pictures and the cassette

and try Test #2.

Goon to 7ask #4 or work on the follow-

inv, optional task. P.O. 3 (1)(2)(7)(10)



(0) to P :-tutients ' k 2: Ir. the rc,cket (0 -2) for

rofici r Fr e: ch an this task, you J.!. 11. rind ten illustrated

tne:_( .3 tem: b.,. L vi them Ls nguage 4,E r these rds describe

certify te.. i . how "La :oue u 1 ' oignor" is crepared. Study

criterion for this test is And ::,,r;4P.tice etch, card several tiles on the

0) F ercent ,..-.!,1racy Lr.rgnrge +Pr. . !hen you are rea3y, go to

iden ti fl cation. Fluency ._nd your teacher. .. r,".. identify the ingredients or.

ti roach each 1 Th r +er! oz rd. if you Jish, tr:, to

minirum of 3 z : c:::11 describe in se: tences how "la soupe P 11oignon"

?rortde ih ci.L1 hell z nri is pref. fired.

rz- ctice for +..hoF.e tuder.ts P.O. 1, 2, 3, R, 9, 10

.10 -lot, re: ch the spec-

ified ori +pria. I:e-evelnate

these students by .lez,ns. of

FT e, 1dr test: 2 and/or 3.

( g) ii.rec Li on sheets for

7rsk re:Ay for +tore tu-

derts who coml e 3

t a .1.1ediz tel and choose

to go on to :ask )4 rather

than do the oi.tion,1

:lent task.

(h) Ferri de `if ti' nal ehri oh:rent

tas,kr fo,.. those students who

or. their first;

try at the i,ssessmer.t Task.,

P.O. 1, `2, 3, ti, 9,



.. jc>vc:cl:J J, =ifLLal; . ! i -e,:d,..c., i:1:36.

,-..ki lls L'tudent UblectiveJ:

-f.f-r f,o '2. . 14 (') (:) (j) 1. :0 re, st thp C )nversation on :o.ce 41

( ') (-) (/'') (0) of your textbook fluently ; nd cleLrly.

(a) IrPp.re ani as:emble the nee- , . Po role-: 1; v , from memory, the conver-

essery :audio -vi suL 1 mz.aerials sation on lege 41 of your textbook

an i r dint} .Lent for this tes: fluently [ r 1 clearl:r.

. textbook!: ra,:k

. tapP:tar.e-recsrder 1. Participate in a large-group session

. tz hl e ; r 1 table, :1.- tti re where, with the help of the teacher,

. 1 rops, f ';.CiA PS Frerch you will 7ractice readinq aloui the

.-If-nus, %; ,deft:: , triter, convers:.ti on on lege 41 of your text-

towel , Pte. hook.

(t) In : large-cm): rituation, 2. ;(.come a member of a small group, choore

re: ,1 (Ilodel) the "convPrr z.- a role in the conversation, and prepare

ti -)-1" o- irce 41 of the to ',resent the whole conversetion as a

teYth00%. ac student, fel- group for the teacher or side. You may

7 o.'; (rrz.d ) -12 or tly in their want to sui:-est to your group that you

V.): tbo-JkF . 1; b Secin: step, set the table.

rei Ll,luci ',)1r 1 rt! -,f the Use whutevPr props Ere available. the con-

mother en i U. wziteri have versation is on Tape #3 if you wish to drill

the stc.ient: r(..Ld chorally yourself nirther on your part.

"he ohiliren'L resronses. Peck :.ssessment: Act out the conversation

thirl ! tor, rea 1 the with the rest of your vow for the teacher

parts of the ch'1,1rer :nd or the aide. vou must re,--ch a MilliMUM score

thc students reed ,ho- of 2 on r. L.u.;;;e::tions and con-

rally t,le role!, of ',he motherl ments on your prrfermance will be entered



Lnd the wLitor. rezi on your evaluation sheet for you to read.

one role Lnd have the students

rend the responses chorally.

Point out how the sound "Cu"

is coded as in "godt."

Lute: At this point, it night

he hrourht out fro i a discus-

sion of "cin,sun e son goat,"

an expression :thich appears in

the conversation, &h et French

children generally do not hive

much choice or say in whet they

eat: i.e., they are expected

to eat whit is put in front of

them.

(c) As the students work in small

groups, provide whatever help

is needed.

(d) Evaluate tie students' perfor-

-,ance in the role-playing

situation (:ask Assessment).

On the evaluation sheet, note

gross errors in pronunciation

and structures for remedial

work at a later time.

(e) Review the evaluation sheets

after all the role-playing

P.U. 4 (1) (2) (3) (0 (7) (5) (9)

lien you have completed Task 5, get the

direction sheet for cask 6 and begin work

on it.



I

:essions have been comrleted.

Lote those students who are

below the task criterion (3

ninimun of A 0-5 scale of

fluency end nonprehermibility,

and plan for additional riall

group work to helr these stu-

dents achieve a greater

degree of fluency.

(f) have direction sheets reedy

for those stIdents who com-

plete Task 4 almost imnedi-

ately and choose to go on to

Task 5.

r. Reinforcement of Vocabulary Task yi

refer to P.O. 6 also (1) (7) 0)

I

student Objectives: To prepare your own dic-

Ur) ) i tiorary for the vocabulary items learned in

(a) If this type of assignment this unit. In this task, you will prepare

is being; atte,Ipted for the

first time, some further

explanation---beyond the

instruction sheet - - -rcy be

needed for individual stu-

dents. Ms task nay be

audgned for homework.

(b) Check the notebooks partic-

ularly

1

for accuracy of

labellini: end spelling.

entries for the following items:

. Four types of soup

. Four types of vegetables

. The verb "prendre" used with foods.

Task: Draw or collect pictures of your new

word friends cs listed above for your diction-

ary notebook. From your textbook, copy the

dialogue sentence which describes the picture

next to it. Underline the specific word

represented by the picture or drawing. ae
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(c) If this task is carried out

in the classroom setting,

optional enrichment tasks

should be /sodded for those

students who finish early.

6. Developing Grammatical Concepts,

Refer to P.O. 7 (1) (2) (3) (L)

(c) (6) (9) (10)

(a) Prepare and assemble the nec

essary audio-visual material

and equipment. for Ws task.

. textbooks

. pictures

sure co speall everything correctly.

Lssessments: have another student check

your work for accuracy of lrbelling and spell-

ing. the final checkirw 4117 bo done by the

teacher or'the aide. Since this is basic

material, you must r';:ach 90 percent accuracy.

If you finish this task early, go on to the

following optional task.

P.O. 6 (1) (7) (9) (10)

Optional fask 3: In the Resource Area of the

classroom you will find severa2 French cook-

books written in English. ?urn to the section

on vegetables and how they are usually pre-

pared by a French housewife. List at least

four differences that you c'n think of with

the iiLy vegetables are bought, prepared, or

eaten in an Anerican home. Plcce your work

in your folder for your teacher's comments.

P.O. 1 (9) and (10)

Task d6

Student Objectives:

1. To use all forms of the verb "prendre"

correctly in speaking French, particularly

with foods. You will remember that when

you use "prendre" with names of foods it

means "want". For example: "dhat kind

of soup do you want?"
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. slot botrd

. tape/tape recorder

. cassette

(b) Prepare a seven -item orcl

question/answer exercise on

the verb "prendre" as used

with foods. I'vo other ver-

sions of the test should

Plso he prepered for those

students who will have to be

recycled through the materia14

(c) In a large-group demonstra-

tion sessions drill the verb 1

"prendre" with various foods

using pictures and two or 1

more of the following types 1

of drills:

. repetition

. substitution

. complex substitution

. transformation (singular/

pinral crtjects or ques-

tion/answer.)

Conclude the demonstration/drill

session with the pattern generaliza-

tion on the verb "prendre" - cbiefly

Low the verb endings differ from

2. o understand how this verb is different

from other verbs you have studied as far

as the endings are concerned.

fask

Participate in the group drill/demonstration

session conducted by your teacher. After the

sessions study the verb some more - you will

find a summary or. pcge 40 of your textbook

at the bottom of the page. If you need riore

oral practices use the cassette labelled D-6.

fask Assessment: Your teacher will check your

ability to use this verb in the following way:

you will be asked seven questions which require

you to use different forms of the verb "prendre:

Since this is basic materials you will be

espected to answer with 90 percent accuracy.

P.O. 7 (1) (2) (3) (4) (5) (6) (9) (10)

dhen you have completed Task Os go on to

reek 7 ors if you chooses work on the follow-

ing Optional Task:

Optional Task 14 In the Resource Center you

will find three supplemental French textbooks.

Look at the readings marked out for you in

each one of the textbooks. All of them teal

with food or eating. You know most of the

vocabulary alrezdy - you can find the mean-

ing of words you do not know in the dictionary



bose of normal ar ref:War verbs.

7re n slot boprd or colored chalk

on a blackboard W illustrate your

noints. Also, review the special

-leaning of thiF verb in the context,

of foods.

(d) Provide additional explora-

tion or drill for those stu-

dents who need it.

(e) Evaluate the students' func-

tional mastery of this con-

cept on a seven-item questio

answer exercise to a crite

of 90 percent accuracy.

(f) Provide additional help and

practice for those students

who do not reach the spec-

ified criterion or who do

not seem to understand the

grammatical concept involved.

rte-evalurte these students

by means of versions 2 End/

or 3 of the original test.

(g) have direction, sheets ready

for thbse students who com-

plete "ask o fairly quickly

and choose to go on to

cbrds for each selection. These cards hpve

been places in the textbooks. Choose one

selection fro, the three; read it. silently

until you understand it completely. when

you are ready, do the reading comFrehension

exercise for the selection (also in the

textbook). Check your answers from the key

on the bottom of the sheet and place the

exercise in your folder for your teacher to

look at.

P.O. 5 (6) (9) (10)



Lusk 7 rather than do the

optional enrichment task.

(h) Provide optional enrichment

tasks for those students who

Pre successful on their firs

try at the assessment task:

(i) :elect three readings

from sucilomental textbooks.

Indicr.te pages of reading

selections on bookmarks rnri

plt.ce in hooks; (ii) Prepare

dictionary.cards for the

three reading selections and

place them in the textbooks;

(iii) Prcrare a ten-item

rending covrebenrion exer-

cise wltl. a key for each one

of the re lire selections

and insert them in the text-

books.

'.0. r (t) (9) (10)

7. pevPloping Cra-inatical Concepts Task #7

:3efer to I.O. 7 also (1) (2) (3)
: :student Objectives:

(!4) () (6) (9) (10)

(0 Prepare as-cmble the

rudiovisual materials and

equipment needed for this

1. fo use the expression "eller prendre"

correctly (with foods) in speaking

French.

2. fo understknd how the verb Haller"



task:

. textbooks

. slot board

. colored sheik

. tape recordivr/tape

reeorder

can be used with other verb: and

whet these new combinations mean.

fask: Participate in the group demonstration

session conducted by your teacher. After

the session, study the expression "aller

prendre" sone more. You will find a sum-

. casr.ettes/cassette recorder mary on page 40 of your textbook (see the

(b) Prepare anl tare f) ten item bottom of the page). If yoa feel you need

oral substitution test on the more oral practice, use the cassette labelled

expression Haller prendre."

other versions of the

test shopld also be prepared

for those students who will

havt to he recycled through

the mPterisl.

(c) In r. brief, larve-proup dem-

onstration session, stress

the 4"ollo-inr points ;bout

the expression Haller

prendre."

J-7,

Task Asseesmentt Your teacher will check

your ability to use the expression "aller

prendre" in the following way:

Cue Your Answer

. vous . veut. allez prendre de la

coupe
You will he :riven ten of these oral sub-

stitutior items rnd arF. expected to have

eight out, of the ten correct. This is an

oral test which your teacher or the aide

will give to you.

. the ne,ing of the expres- Important!!! As you work, remember the fol-

sion when used with infin- 4 lowing points:

itives 1 the expression "der prenire" is a

. the grannaticd concert different ey of saying in French whet you

involved in the conbira- would like to et t. For exz,lple: "Je vain

tion of "aller" plus prendre de lr roure" means "I'll have scup."

infinitive You have alreaay learned the present tense
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. the use of this construc-

tion with other verbs, for

example: "je vais parler a

kiErie.0 A brief oral sub-

stitution drill nay be

used here.

Note: t transparency, slot board,

flannel board, or colored chalk

on the blackboard are useful in

explaining this concept.

(d) ProviJe additional practice

for those students who need

it: a small-grour drill ses-

sion or individual practice

with a cz sLette.

(e) rvalu-te tle students' oral

proficiency in French on thi

item by having* then do

ten-item oral substitution

exercise. The criterion

for this exercise is 80 per-

cent accuracy (8 items cor-

rect out of 11).

(f) sdditiond ht. Ind

practice f'or those students

who do riot reach the spec-

ified criterion. tee- evaluate

of the verb "aller." The second verb, "prendre"

in this case, always remains the same. It does

not changt th the subject.

. other verbs can be used in the same way

in place of "prendre."

For example, "Je vais parler a Marie" - "I'll

talk to Mary." ..'hen you have completed Task

i7, go on to Task #8 or, if you prefer, work

this optional task:

P.O. 9, (1) (2) (3) ( :) (5)

Optional Task

In this task you will learn how to use the

expression "eller prendre" with other verbs

and nouns. In the packet for this task, you

will find a cassette and a work sheet. Both

of them have Ax short drills on "aller" plus

a verb. Do as many of these drills as you

have tine for. :Then you have finished the

drills, prepar( five sentences using "allcr''

plus P verb. hecvrd these five sentences on

your own cassette and put it in your folder

for your teacher to listen to.

P.O. '1 (1) (2) (3) (L) (9) (10)



thebe students by means of

speaking tests 2 and/or 3.

(g) have direction sheets for

Task 8 ready for those stu-

dents who comicte :'ask 7

fairly soon end choose to go

on to Task 8 rather than the

optional enrichment task.

(h) Provide optional enrichment

tasks for those students who

ire successful on their first

try at the assessment task.

P.u. 7 (1) (2) (3) (4) (9) (10)

?eve1oring Listeninc Skills

Lefer to F.u. 2, also (3) (7)

(8) (9)

(i) Prepare and issemble the

audio-visual materials and

equipment needed for this

task:

. Pictures

. fransparencies/overhead

rroiector

. Tape - recordings/tope

recorder

. Language Master cards/

Language Master

Task E.

Student Ob ective: To recognize the follow -

inn; when you hear them said in French in a

short dialogue:

. Four kinds of meat

. Four names of animals

Task: Participate in the large-group session

where your teacher will demonstrate and drill

the meaning of the items listed above in a

short dialogue. At the end of the large-

group session you may want to take the listen-

ing comprehension exercise right away. If

you need more practice, join one of the small

groups working with the teacher or an aide



:Jlides/Llide Projector

(b) Prepare and tare-rerlord an

or you may drill yourself on the Language

Master using Cards B1-98.

eight iterl picture identifi- Task Assessment: dhen you are ready, ask

catton test for listening

comprehersion (i.e., the atu-

the teacher, tide, or a student who has

already finished the task to give you the

dent listens to the picture t listening exercise for Task 8. You will

description and then chooses be asked to point to pictures of an animal

the correct picture). taro or a kind of meat when you hear them said

other versions of the test on tape. You must achieve 90 percent on

rhould also be prepared for the listening exercise. Record your score

those students who need for this test on your evaluation sheet with

additional work on the ma- the date. If you didn't eucceed on your

terial. first try, practice sone more and try test #2

(c) Ina large - group demonstration or test d3. If you did succeed, congratula-

session, using visual me- tions! Go on to Task #9 or work on the

terialr, teach the meaning optional task.

of the followint, items in P.J. 2 (3) (7) (8) (9)

the context of Olert lia-

logues:

. Four of net

. Four names of znimels

(d) rrovido adattonEl individ-

ual rractice for those stu-

dents who need it (with the

Langut..7e ::aster, for instEnce)

(e) Lvaluate the students' grasp

of meaning or an eight item t

Optional TEsk b: Go to the Resource Area

of the classroom. Pick up the slides and

cassette labelled "A la ferme." Look et

the slides and listen to the cascette sev-

eral times. alien you are ready, do the

listening comprehension exercise at the end

of the narration on the cassette. Correct

the exercise from the key end pit your

answer sheet in your folder.

P.O. 2 (1) (9)



listening comprehension test

involving the matching of

visual Ln.l. oral items. The

criterion for this to =* is

90 percent.

(f) Provide additional help and

practice for those students

who do not reach the spec-

ified criterion. 2e-evaluate

these students by means of

comprehension tests 2 and/or

3.

(g) Have pictures, cassettes or

tapes ready for those stu-

dents who colplete Task 8

almost immediately and choose

to go on to rask 9 rather

thar do the optional task.

(h) Provide optirmal enrichment

tasks for those students who

are successful on their first

try at the Lssessment Task.

9. Developin Speakinii Skills

Refer to P.O. 3. Also (2) (7)

(R) (9)

Task #9

student ObatcALKs: ro be able to name and

use the following items orally in sentences

(a) Prepare Lnd a!scrible the nec-i or in a dialogue with pronuncietion, fluency,

essary audio-visual materialsi and accuracy acceptable to the teacher or aide.



and equipment for this task:

. pictures

. texts of two dialogues pre-

viously lenrned

. tapes/tape recorder

. casEettes/cassette recorder

(b) In a large-group drill ses-

sion, teach the pronunciation

of the ..allowing items in the

context of simple dialogues:

. Four kinds of meat

. Four names of animals

(c) Provide additional practice

for those students who need

it: a small-group session

of individual practice with

a cassette

(d) Lvaluate the students' pro-

ficiency in French on these

items by having them do one

of the followim; assessment

tasks:

(1) Describe five pictures

(2) Eole-play a situation

involving either a visit

. Four kinds of meat

. Four names of animals

Tasks:

step (a):Participate in a large-group drill

session where you will practice the items

listed above orally using pictures and also

in two short dialogues that you know already:

"Visite au zoo" and "Au Restaurant." At

the end of the session, you may want to go

on to Step (b) right away, but if you need

more practice and reviews join a drill group

or work on your oan using your textbook

(Pages 29, 37 and hl) and a cassette. (#9-4)

Step (b):With a friend or group of friends

you can do one of the following:

(1) Prepare oral descriptions of the

pictures in your textbook (Page 41)

(2) Prepare oral versions of the dialogue

"Visite su zoo" or "Au Restaurant"

but using the new vocabulary you have

just learnedl

?ask Assessment: /hen you snd your group

are ready, ask the aide or the teacher to

listen to your ors]. presentation. Your

own pronunciation, fluency, and accuracy in

French must be at least acceptable: i.e.,



to a farm or a scene in a a minimum score of on a 0-5 scale. Record

restaurdi,t

Fluency, pronunciation, and

accuracy of us&ge in both

your scores on the evalurtion sneet with the

date. If you were not successful, practice

some more and try' :Cain Go on to Task #10.

cases should reach a minimum P.O. 3 (2) (7) (8) (9)

of on a 0-5 scale.

(e) Provide additional help and

practice for those studerts

who do not reach the critexkr4

he-evaluate these students.

(f) Have direction sheets and

materials ready for those

students who complete Task 9

fairly quickly.

10. Developing Smiling Skills Task #10

Refer to P.O. 3. Also (2) (7) (8) Student Objective: To be able to name the

(9)

(a) Prepare and assemble the

necessary audio-visual mater-;

ials and equipment for this

task.

(b) In a large-group drill ses-

sion, and using a variety of

visual materials, teach the

pronunciation of the follow-

ing items in the context of

a short sentence:

following items orally in French from pic-

tures with pronunciation and fluency accept-

able to the teacher or teacher aide:

. The names of four kinds of pie

. The names of four kinds of fruit

Task: Use the Language Master and Language

Master Cards (C 1-8) or your textbook (page 42)

and a cassette (1110-1) for practice. Drill

these items until you feel that you know

them well. Ask a friend to check you on them.

rask Assessment: Ask the teacher or a student



. The names of four kinds of

pie

. The names of four kinds of

fruit

(c) Provide additional practice

for those students who need

it.

(d) Evaluate the students' orel

proficiency on this task by

having them identify pictures

of the items listed above.

;riterion for accuracy is 90

percent. Pronunciation and

fluency rhou.d reech a mini-

mum of 2 on e 0-5 scale.

(e) ITovide additional help and

practice for those students

who do not reach the crite

and re-evaluate them.

(f) li&VP all neterials ready and

available for Task #11.

(g) Provide c.t. least one optional

enric'nent task for those

students who prefer not to

go on to Task dll immediatelyi

aide to give you the speaking exercises

for !ask #10. You will be asked to identify

eight pictures of fruits an4 pies. You must

be 90 percent correct in your identification.

Your pronunciation and fluency must be

"acceptable "; i.e., a linimum of on a 0..X

scale. Record your scores on the progress

sheet with the date. Go on to Task dll or

do the following optional task:

Optional Task 1: Co to the Games Shelf* in

the Resource Area. Look over the games

which have 1 teen sticker on them. You now

know all the words necessary to play these.

Get a few friends to join you in playing the

gene and "Amusez-vous!"

*Adaptations of Lotto, Password, Jeopardy,

etc.

P.O. 3 (2) (7) (5) (9)



11. Developing Speaking and Reading,

Skills

nefr.r to P.O. 3 alp" 4. Also (2)

(7) (8) (9)

(a) Prepare and assemble the nec-

essary audio-visual materials

and equipment for this task.

(b) In a large-group session,

:ask #11

Student Ob ective: Po be able to use the

following items orally in b convPmetional

sitaation .7(! in oral reeding with pronun-

ciation and fluency rcceptilble to the teacher

or an aide:

The names of four kinds of pie

. The names of four kinds of frIlit

reriPw the following items Task: Take part in a large-group seczion

which were recently intro- where the teacher will review the items

diced: tested above end will also drill Conversation

. The navies of four kinds of L (Page 43), both live and on tape. After

1.5e the large -group smion is over, reread Con-

. The names of four kinic of versation L several times either silently

fruit

Model and pil.y the tape for

Conversation A (Page 43).

Accuracy, fluency, and pro-

nunciation alculd reach a

minimum of 2 on a scale of

1-r.

(c) Provide aditional practice

for those students who need

it.
(3) r,valnato the ctudentc' oral

or with a cassette (#11-1). dhen you feel

that you know Conversation. A well enough,

join a small group and role-play Conversa-

tion A. Try different roles until you find

one that suits you. Practice with your

group until you can do Conversation A fluently

and easily.

Task Assessment: :then your group is reedy,

read the parts first and then role-play

Conversation L for your teacher or aide, who

will evaluate your performance write in

:xoficiency on tli c task by comments on yaur krogress sheet. The minimum
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having them role -clay Con-

versation A (Page 43).

accuracy, fluency, And pro -

nunciation shoull reach a

minimum of on a saale of

0-5.

(e) Provide additional practice

and help for those students

rating for this task is "acceptable" or

on a scale of O.J. 5 .Then you have finished

the Task Assessment succeasfally, go on to

Task #12 or do the following cational task:

P.O. 3 and a (2) (7) (6) (9)

Optional, Task 8: Read Conversation B on

Page 43 silently with or without the casette

(#11-2). Practice reading it aloud with

who do not achieve the crite-: friend and record your reading on your own

rion.

(f) Have all materials ready and

available for Task d12.

(a) Provide at least one optional

enrichment task for those

students who prefer not to

go on to Tank immediatelyi,

12. aednforcement of Vocabulary

Refer to P.O.'s (2) (3) (4) (5)

(6) (9)

See I/5 for model. Contant here

involves names of fruits and 0.6541

13. Developing Cultural Concepts

Refer to P.O. 1 (2) (3) (9)

(a) Acsenble all materials, food

sampler, pictures, slides,

cookbooks, etc.

cassette. If you still have time, work out

the answers to the oral questions on Cassette

#11-2. Check your answers Rgainst the key

which is on the cassette also. Practice the

questions and answers with a friend and

record them on your own cassette. Be sure

to put your cassette ia your folder so that

your teacher can listen to it.

P.O. 4 (5) (9) (10)

Task till

See Task for model. Content here involves

names of fruit: and pies.

P.0.18 (2) (3) (4) (5) (6) (9)

Task #13

Student Objective: To learn about COMO

typical French desserts and how to arrange,

serve, and eat a fruit and cheese course

"i la francaise."



(

(b) :,et a snail table in the

French manner for serving

the fruit lrl cheese course.

Describe or demonstrate how

this course is prepared,

served, and eaten. Teach the

students the names of three

or four of the most common

dessert cheeses. Describe

how these taste or better

still, distribute samples.

(c) In a large-group situation

discuss cultural contrasts

with regard to dessert

choices. Emphaeize French

appreciation for the subtle

mingling of flavors and tex-

tures in foods. Describe

two or three other typical

desserts such as "mousse au

chocolt", "Baba au rhum",

etc. Zhe teacher may also

wish to teach the students

the names of two or three

types of "patisseries ".

(d) Prepare guide questions for

the Task Lssessment and

Task: Participate in the large-group ses-

sion and discussion on Lome typical French

desserts.

reek AaGesament: Before the discussion ses-

sions you will he given a sheet with a series

of guide questions to consider. When the

large-group session is over, begin writing

up your answers to the guide questions. Re

sure to consult the books and other printed

materials in the Resource Area of the class-

room. 4hen you have completed your work,

place it in your folder for your teacher to

read.

P.O. 1 (2) (3) (9)
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distribute there to the stu-

dents. the (iuestions should

focus on the following points

1. dhrt .re some typical des-

serts served in the stu-

dent's our home?

2. dhnt are some typical

French dessert's?

3. Ant culturcl contrasts

can be drawn from questions!

(1) rnd (2)?

14. Developing Ititing and Listening

.,kills

Refer to F.O. 2 and 6. Also (3)

(9)

(a) Prepare and tape three short

dictnticns based or Conversa-

tion A (Page 43). Incorpon

As much of the new vocabulary

terms (meets, fruits, pies,

etc.) as possible. The

criterion for this task

aabessment should be no more

than four errors rer dicta-

tion.

(b) If tl it activity is new to

the students, demonstrate

Task #14

Student Ob ective: To be able to take a

dictation on Conversation A (Page 43) of

your textbook, incorporating all the new

word substitutions you have just learned:

names of meats, animals, fruits, pies, etc.

You should have no more then four errors

in your dictation.

Task: Participate in a large -group session

where your teacher will demonstrate how

best to prepare for a dictation and how to

take one.

Take as much time as you need to prepare

for the dictation. .then you are ready, go

to the listening center with paper and pen-

cil.



(
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study techniques and dicta-

tion procsIrres in a large-

group situation.

(c) Provide additional help,

explanation or drill for stu-

dents who need it. He-evalutei

students as necessary.

(d) Have direction sheets and

materials ready for :ask #1q,i

for those students who com-

plete Task #14 fairly quickly'

and prefer not to do the

optional enrichment task.

(e) Provide optional enrichment 1

tasks for those students who

are successful on their first

try at the assessment task.

lc. Developing Writing Skills and

Culture

lefer to P.U.'s 1 and 6. Also I

(2) (3) (7) and (9)

Concepts

Tcsk Assessment: rite the dictation accord-

ing to the directions on the tape. Be sure

to reread and recheck your paper very care-

fully. Alen you are ready, take your paper

to E student aide who will check it. If you

have more than four errors, review the material

carefully again and ask for a retest. If

you have less than four errors, "FelicitatioLs"

and go on to Task #15 or do the optional task

described oelaw.

P.O. 2 and 6; (3) and (9)

Optional Task 9: In file drawer #3, you will

find a folder marked "Task #14 - Optional."

In the folder, you will find a story version

of Conversation A. The story has blanks in

it and no ending. Your task is to complete

the story in any way that you wish -- includ-

ing a surprise ending. IMPORTANT!! Stick to

vocabulary that you know. Be sure to place

your masterpiece in yOur folder.

P.O. 5, 6 (9) (10)

Task #15

Student Objectives: (a) To be able to pronounce

the mines of four French artists correctly as

well as the name;; of four of their works.

(b) ro write a short description of one of

(a) Collect the necessary visual ! the paintings in e way that is "acceptable"



materials for this task:

Reproductions and/or slides

of :till lifes by Matisse,

Asanne, Monet, Bonnard,

etc.

(b) In a large-group situation:

. Explain the purposes and

procedures of this activity

. Tell the students a little

about the artist and the

history of and bac kground

of each still life.

. Teach t.:4 students how to

correctly pronounce the

names of the artists and

titles of each still life.

. Teach the students how to

write correctly the names I

to the teacher. (3 on a O-K scale.)

Tasks: Participate in a large-group seqrion

where you will learn how to pronounce the

names of the artists and four of their works.

Your teacher will also tell something about

the artist as well as the history and back-

ground of the still life. Join a small Eroup

working in front of one of the art reproduc-

tions displayed on the wall. help choose a

recorder or secretary for the group and then

with the other members of your group, prepare

a written description of the art reproduction

in front of you. help the recorder if neces-

sary with spelling, verb endings, etc. Lis-

ten carefully as the recorder reads your

group's conrorition and make suggestions.

Zhe composition will be written on an overhead

transparency so changes can easily be made.

of the artists and the j Rejoin the large group where your teacher

titles of each still life. I will put the different group compositions on

. Review orally basic vocabu-i the overhead projector for comments and sug-

lary needed: colors, names
1

of fruits, expressions of

liking or disliking, etc.

(o) Prepare 4 -ord bank of the

above haLic vocabulary in

written form to 1f" displryed

gestions.

Task Lssessment: B, an art critic! On your

own, prepare a short (one-half pace) descrir-

tion of one of the still lifes displayed on

the walls--the one you like the best--or one

in the picture file or any of the art hook;;



on the bulletin board. Make in the Resource Area. If you forget a word

sure that picture dictionaries

are available in the Resource

Area.

-(d) In small group sessions, have

the students, as nn exercise

in group composition, describe

orally one of the reproduc-

tions of still lifes dis-

played on the walls around

the room. Have one student

in each group act as records:

If possible, have the group

or an expression, look at the "Banque des

mots" on the bulletin board or at one of the

picture dictionaries in the Resource Area.

3e sure to include the followinf, it your art

criticism:

. the nane of the artist

. the title of the still life

. a short, clear description of the still

life

. why you like this particulsr still life

or why you chose it.

Palen you have completed your art criticism,

compositions written on an ask a friend to read it over for comments and

overhead transparency. suggestions. .trite it up in final form (ball-

'1-(e) In a second large group ses- point pen, please!) and place it in your

sion, critique the group folder for your teacher's comments and sug-

compositions using the over- gestions.

head projector.

(f) Allow the students to work

independently at writing in

FrPnch a description of their+

favorite still lifes. They

Your teacher will evaluate your written work

for the following points:

. How well it is organized

. How clear it is

. How accurate it is in form and meaning

may choose one dioplayed in You must receive a total average of

the classroom or look for (acceptable) on a 0 -K scale. If you fall

art books and picture col- helow 21, write H second draft of the descrip-

lectiors in the Resource i tion after consulting with your teacher for



Arc, for othnr suaestionc and help. If you did semcad,

(g) 2,va1u:', the stidents1 writ- go on to Task #16 or do the following optionrl

ten work for the following

elemeuts:

. orgahi nation

. clarity

. accuracy of meaning

. accuracy of form (structures

opening, etc.)

The overall hverage should be

tank.

P.0,1s 1, (2) (1) (7) (9)

Optional Task: lather or your own or with

two or i--,:e of your friends, go to the

Media Center. I.sk the librarian for Series B

Yilmstrips on French Art. Preview these,

select one, and from the rrinted material in

the packet, prepare a short presentation for

at least 3 on a 0-q scale; the total group. Tell your teacher the date

i.e., en "acceptable" rating. when you ill be ready to present your pro-

(h) have students who do not gram.

reach the criterion of P.O. 1 (9) (10)

write a record draft of their

descriptions. Provide sug-

gestir.,ns and help. es needed.

(i) Assemble direction sheets

snd materials for Task #16

for those students who com-

plete this task fairly soon.

(j) Provide optional enrichment

tasks for those students who

prefer not to go on immedi-

ately to rvrk

*Tasks (d) and (e) may be omitted

th students who have had Awe



ex-,,erience with wri ting activities





-68-

STIMMUIT COMPETENCIES - LEVEL I*

LISTENING

Level I

Taped utterances Pre spoken in the foreign language by native speakers.
Tusher speaks in et-andard careful speech at normal speed.

I. Situational

A. Student has vocabulary and structure necessary to understand

1. Greetings
2. Expressions of health and sickness
3. Introductions of persons
4. Giving and asking of names
5. Cardinal and ordinal numbers 1-100
6. Family relationships
7. Age and birthday expressions
8. Addresses
9. Telephone numbers

10. Time-telling
11. Months, days of week, seasons
12. Ordering of foods in restaurants
13. Weather expressions
14. Common pastimes (sports, movies, dames)
15. Shopping for clothes and food

B. Student identifies subject of a simple exchange of dialogue.
C. Student identifies the proper oral rejoinders to simple oral ques-

tions or statements.
D. Student understands routine classroom directions.
E. Student understands recombination of familiar material after several

hearings.

II. Structural

A. Student comprehends aurally the sound system including accent,

rhythm, and intonation.
B. Student discriminates among all sounds in the foreign languages

as they are given in utterances of one or two syllables.
C. Student understands names of punctuation marks and accents.
D. Student understands these interrogative words (list according to

language).
E. Student distinguishes among affirmative, negative, interrogative

utterances.
F. Student understands these common prepositions (list according to

language).

*Adapted from Skills Charts: Levels I -IT developed by Montgomery County

Public Schools



Level I, Con't

a. Student understands the following structures:

1. Present tense of verbs
2. Pronoun direct objects
3. Peccessive adjectives
L. Demonstrative adjectives
5. Disjunctive pronouns
6. Indefinite and definite Lrticles
7. Masculine and feminine forms of regular adjectives and selected

exceptions

SPELKING
Level I

:lixicked and directed utterances are spoken with good rhythm, intonation,
and pronunciation at a speed slower than native. Original utterances are
spoken well enough to be understood.

I. Mimicry (Immediate repetition of a model)

A. Student imitates accurately all sounds. -

R. Student imitates accurately all dialogue sentences and structures
practiced at this level.
Student learns alphabet by repetition.

T Xrected (Teacher-motivated responses)

k. Student answers simple questions on subjects which he understands
aurally, manipulating correctly the pronoun and verb in the present
tense.

B. Student answers correctly simple questions containing interrogative
words on subjects which he understands aurally.

O. Student answers simple questions using correctly the negative form
of the verb in the present tense.

D. Student responds correctly to simple questions involving:

1. Greetings 9. Telephone numbers
2. Expressions of health and sickness 10. Time-telling
3. Introductions of persons 11. Months, days of week, seasons
4. Giving and asking of names 12. Ordering of foods in restau
5. Cardinal and ordinal numbers 1-100 rant
6. Family relationships 13. Weather expressions
7. Age and birthday expressions 14. Connon pastimes (eporte,
8. Addresses movies, dances)

15. Shopping for clothes and food

E. Student uses cardinal and ordinal numbers 1-100 correctly.
F. Student uses common colors correctly.
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III. Original (creative expression)

A. Student spells orally using the foreign alphabet.
B. Student uses correctly the following verbs in the present tense

(list according to foreign language).
r. Student uses correctly pronoun direOt objects.
D. Student uses correctly possessive adjectives.
E. Student uses correctly disjunctive pronouns.
F. Student uses correctly indefinite and definite articles.
G. Student uses correctly masculine and feminine forms of regular

adjectives and selected exceptions.

READING

Level I

The vocabulary and language structures which serve for reading are
those which have been previouely mastered aurally-orally in the stu-
dent's development of the listening-speaking skills.

I. Intensive (teacher-guided)

A. Student reads basic dialogues with ease and understanding.
B. Student reads questions and answers related to basic dialogues.
C. Student reads aloud or silently a variety of conversations end

recombinations of both vocabulary and language structures.
D. Student reads questions based on conversation passages.

/LUTING

Level I

All written work is based on words, phrases, and sentences which the
student has first learned orally.

I. Dictated Composition

A. Student copies correctly all material which he has learned orally.
B. Student spells correctly as they are dictated the following items:

1. Numbers 1-100
2. Days of week, seasons, months
3. Simple time-telling expressions
4. Names of family relationships
5. Certain other common words (about 300) and expressione from

basic text.

II. Directed Composition

A. Student writes answers to questions based on selected conversations
read.

B. Student writes simple reports based on answers to questions about
selected conversations and/or dialogues read.



ZTUMT cctipE nal ass - LEVEL II*

LISTENING

Level II

Taped and teacher utterances are spoken in standard, careful language
Lt normal speed. The listening skill refers to understanding of the
oral language only without reference to written form.

I. Situational

A. Student enriches previously learned situations with new vocabulary

and struetres.
B. Student understands some unfamiliar phrases and words through

"sensible guessing" within the context of a familiar subject.
C. Student understands recombinations of familiar material after

several listening sessions.
D. Student understands most of the details of a dialogue in the

following situations:

1. Shopping
2. Directions
3. Various everyday life situations
4. Vacation travel (routes, hotels, tickets, reservations)

5. Additional pastimes

II. Structural

A. Student becomes more skillful in differentiating between phonemes.
B. Student understands all common pronouns, objects of verbs and

prepositions.
C. Student can distinguish among present and past tenses and the

imperative form.
D. Student understands the following structures:

1. Present, future, and past tenses.
2. Selected irregular verbs in present, fUture and past tenses.
3. Reflexive verbs.
14. Indirect object pronouns.

SPEAKING

Level II

All mimicked and directed utterances are spoken with good rhythm,
intonation and pronunciation at a speed aomewhat slower than native.
All original utterances are spoken well enough to be understood.

*Adapted from Skills Charts: Levels I-IV developed by Montgomery County
Public Schools.



I. Mimicry (immediate repetition of model)

A. Student imitrtes accurately selected dialogue sentences, structures,

and vocnbnlary studied rt this level.
B. Student, becomes more skillful in differentiating between sounds.

II. Directed (tencher-motivated responses)

student reads aloud after several hePrings that material which has

been Ltudied in written form.
B. Student responds in com,lete sentences to questions based on reP ding

moterial and dialcrues presented at thie level.
C. Student prepares orel summaries based on material read.
D. Student formulates questions based on dialogues and reading selections

already mastered.

III. Original (creative expression)

student uses correctly the structures learned in the listening skills.

REILDING

Level II

All : material read is either s recombination of known lexical and
structural items or is initially presented by the teacher for com-
prehension and pronunciation.

I. Intensive (teacher-guided)

A. Student reads a variety of materials developed by textbook writers.
B. Student reads questions and answers based on textbook.

II. Semi-Extensive (teacher-motivated)

A. Student reads conversations.
3. Student reeds question-answer exercises based on conversations.
C. Student reeds substitution exercises based on conversations.

.1111171/13

Level II

All written work is spelled correctly and reflects the correct use
of the idioms and structures of the language.

I. JictPted

A. Student 7rites from dictation paragraphs based on answers to
questions on material read, vocabulary, structures, and written
compositions previouslj learned in oral form.

B. Student spells correctly-vocabulary words and phrases studied
for active use ct this level.
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II. Directed

A. Student uses correctly strucfmres learned this level "caking the

necebssry written changes required by the ;;rammatical patterns.

3. L,tudent writes answer:. to quostions bL.,ed on material reed.

TIl. Free

L. Student writes brief compositions on material read.
3. S'aident writes questions based on material read.


